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ABSTRACT

This paper focused on the performance of students with mental disabilities towards integrating them into high schools with regular classrooms and students. It's also an attempt to present the teacher's perspective and parent's perspective regarding the inclusion. Students with mental disabilities may face some social problems with others in the high school environment, they need to be supported, motivated, and involved due to the lack of resources. They are not easily be accepted by their colleagues in the school unlike the teachers those who show the willingness. 

The administrative and the teachers have a sense that those students gain the average amount of advantages in several ways (educationally, socially, and emotionally) from this inclusion. However, there are some confrontations and challenges that affect the teacher's perceptions towards integrating the students with disabilities in the regular classrooms such as unavailability of appropriate resources, experiences and qualifications, clear supervision, and the suitable rules that take into account their health status. Wherefore, there must be compulsory policies from the Ministry of Education in UAE that is completely meet the requirements of integrating students with mental disabilities in high schools. The training courses for the teachers should obtain their knowledge and develop their skills to be more qualified for the inclusive education.



CHAPTER ONE : INTRODUCTION
1.0 Background to the study
During any regular school day, students are usually exploring their intrapersonal and interpersonal relationships among each other, trying to apply the new concepts that they learned in several effective ways, and proving their well understanding to achieve high performance. There are many factors that can help the students to be productive learners throughout their educational process such as the classroom environments that influence the positive and negative students' experiences. But we cannot generalize this opinion to all students in the school because for the students with mental disabilities it might be hard for them to be engaged and completely involved throughout the teachers' rules and the denial from their colleagues which may lead them to be upset and powerless.

1.1. Statement of the problem
To achieve the desired performance from the students with mental disabilities during their learning process, it mostly depends on their teachers because they have the greatest influence to motivate them and support them to keep going. Teachers' characteristics, the dynamic relationship between the teachers and the students with mental disabilities, and the challenges that associated with mental disabilities are important factors that will be discussed in details later on. In a word, this study tried to detect the teacher's perceptions towards integrating students with mental disabilities in regular classrooms. 

1.2 Objectives of the study
Show the advantages (social acceptance + challenging in motivation)  & disadvantages (physiologic side + physical side + low performance) of the inclusion
 Show the difficulties (the classroom is unprepared + parent's awareness + teacher's qualifications)
Their future after schools (wither college or job)

1.3 Research questions or hypotheses
The study sought to answer few questions about subproblems that stood as research questions:
What are the benefits (advantages) for the students with mental disabilities from the inclusion?
What are the sequences of the inclusion?
Which challenges that could face the teachers and the learner themselves? And how can they improve these challenges in the future?
To where this inclusion will take the students with mental disabilities after they finish their high school?
1.4 Significance of the study
The study will redound to benefit of UAE School's society considering that raising the awareness level about the inclusion of students with mental disabilities in regular schools plays an important roles at various levels whether psychological or social, etc. as a researcher, this study will help to uncover critical areas in the inclusion of students with mental disabilities in regular classrooms in selected schools in Al Ain. Thus, new solutions and ideas might be discussed and improved it.  


1.5 Limitations and delimitations 
The researcher faced limitations of access to the institutions offering programs for education to the students with mental disabilities. Legal procedures had to have strictly adhered and expenses incurred in accessing the institutions and the students with mental disabilities. Consent from the guardians and parents was also directly acquired by the researcher before the commencement of the study. 

1.7 Chapter summary
Chapter one provides the background of the study, statement of the problem, objectives of the study research questions, the significance of the study, the scope of the study, limitations and the organization of the study. 



CHAPTER TWO: LITERATURE REVIEW

2.1 Introduction 
This chapter will focus on the literature reviewed to gain an understanding of the impacts of integrating the students with mental disabilities in Grade 10 on their performance.  It will further discuss different variables that influence the integration of the students with mental disabilities performance, concepts guiding the study, theories, empirical studies and gaps of knowledge in this context.

2.2 Inclusive education 
Inclusive education involves the effort to offer education to persons with mental disabilities by incorporating them as diligently as is possible into the models of educational structure. Diligent inclusion compels the inclusion of sensible exclusion. Partial exception from grades, distinctive treatment by tutors and special classes is what constitutes diligent inclusion through systematic exclusion. Educational inclusion is however innately faced by a great deal of tension from all the parties included. Referring to psychological setup theory, the pressures can be classified according to three classes of institutional structure namely the operational education mainstream, organization, and classroom synergy (Friend and Bursuck, 2002). From the theoretical analysis, it is discovered that inclusion of students with mental disabilities into the normal educational structure necessitates the exclusion from specific activities of the education mainstream. It is difficult to handle the tensions however they can be dealt with in a manner tolerable to schoolchildren with special needs. 

The education of individuals with mental challenges continues to be a debatable issue globally. The concept of educating a proportion of the population through separation into analogous faculty models, with previous but distinct differences to mainstream education, even so, depicts many educationalists as knotty (Lipsky and Gartner, 2007). Nonetheless, the radical and pedagogic appeals for the augmented inclusion of junior students with special educational needs are all based on a low understanding of primary features of current educational systems. It can be concluded that the discussions on educational inclusion could benefit from a comprehensive sociological approach to these educational systems. Reflecting upon the psychological systems theory by a German psychologists Niklas Luhmann, it is discovered that both inclusion and exclusion holds at various levels namely social, organizational and interrelation. Furthermore, illogical pressures are existent between inclusion and exclusion at the three levels.
Increased disapproval of educational methods for mentally disabled students came up during the 1960's (Friend and Bursuck, 2002).The argument was that the education for mentally challenged students was done in an isolated setting. Standardization and incorporation were established in the goals of educational programs. Most countries implemented the standardization and integration of educational programs policy thereby obligating school administrations to offer an equal education opportunity to all students. All student would, therefore, enroll in regular classes within their neighborhoods with the right age group peers or at best join the same school regardless of mental abilities. The goals could be attained either by establishing a standard curriculum for all educational forms or by making education compulsory irrespective of whether the pupils attended regular schools or special schools. Currently, most disabled pupils, apart from those with mental disabilities, participate in regular education or special classes structurally similar to ordinary schools. The inclusion of mentally challenged students in regular schools posed a significant challenge. Nonetheless, the establishment of a school that accommodates all pupils regardless of abilities is still a radical aspiration.

Intellectually disabled pupils are hardly included in the common educational systems of most of the nations. The inclusion of an operating system involves the ability to produce and be lectured by communications that implement the system's critical social function. It appears that mentally disabled pupils are separated from education mainly because they are not considered by one of the primary roles of education policies namely evaluation of performance (Walther-Thomas, 2000). Limiting the discussion to kids of schooling age, necessary inclusion into the educational structure in developed nations appears practically whole and exclusion nearly absent. Giving an example of Sweden, all children including those with severe mental challenges are eligible for education. This way we have an assurance that an up-to-date educational system accomplishes the first role of educational policies namely the education role. However, the education system has failed to achieve its second role which is to evaluate performance, especially regarding mentally challenged students. Research finds the failure of evaluation of performance definitive because the educationalists intentionally ignore this role. The chief purpose of the assessment of production which is to hold people accountable for their performances is thereby dissatisfied.

Organizational separation of intellectually challenged pupils co-includes their identification as mentally retarded (Ysseldyke and Witmer, 2012).Students taking special classes or attending special schools are intellectually challenged in virtue of the sub-structures they are parties to. From the organizational view, the classification as intellectually challenged is an establishment that exists in connection with the overall school attendance command. Formerly, when mentally challenged pupils were confined to particular institutes, those institutions referred them as idiots thereby making them recognizable. Despite the assumption that the psychological needs have changed from obliviousness and condescension to benevolence, the same judgment is still existent to date. School administrations define intelligence and the kind of discipline students should have and then categorize students into those capable of achieving the goals in ordinary ways and those who require special aid to attain at least a proportion of them. The separation of students leads to the rise of specialized schools, separate remedial lessons, and eventually different teaching.

The inclusion of pupils with intellectual challenges appears in major, medium and minor social levels of operative structures. Children are casually put in class interactions the moment they gave a chance to participate (Ysseldyke and Witmer, 2012). If this casual classification is considered in educational institutions, all interaction challenges will be attributed to unfavorable attitudes or lack of unawareness of disability. Interaction based discernment eludes the theoretical difficulties of demographical perception of inclusion.

2.3 Mainstreaming
Mainstreaming is a concept in the context of education that entails the employment of placement of students with the special education needs arising for metal disabilities with special service education programs including the 504 land and the individualized education programs in the general education classroom setting. It is done during specific periods during the school session based on the skill of the students participating. The general education classes are therefore combined with special education classes with the aim of exposing the students with mental disabilities to the benefits offered by both the programs and not limiting their development to one particular program. 

Mainstreaming is practiced in institutions maintaining that students having mental disabilities may n entirely function in the general function class and they need special programs that will accommodate their special needs in specific periods.

Lieberman et al. (2004) have studied the mainstreaming concept in detail. Liberman et al. (2004) assert that despite having particular negative impacts such as seclusion of the students with mental disabilities and attachment of stigma from other students, the mainstreaming programs help equip students with mental disabilities with the skills they need to survive in the world. More students with disabilities are served under the mainstream programs of education allowing for al rounded growth. The participation is highly variable depending on the types of disabilities that the students suffer. 

[image: ]
Figure 1; Participation in Mainstream programs
 
2.4 Conclusion
2.4 Conclusion
Education of the students with a mental disability is endowed with two very important theories, concepts, and practices. These entail the concepts of inclusion and that of mainstreaming.   Inclusive education involves the effort to offer education to persons with mental disabilities by incorporating them as diligently as is possible into the mainstream models of educational structure. Full inclusion implies that grading and certification give most reliable information about a person's academic performance. It warrants that the person is not separated organizationally from other students considered normal and implies that the student is open to standard class programs and common association and mingling. Mainstreaming, on the other hand, employs placement of students with the special education needs arising from metal disabilities with special service education programs. It necessitates the students with necessary skills to navigate the challenges of the world. 
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3.1 Introduction 
This chapter discusses the research design, target population, sample and sampling procedures, data collection and data analysis techniques. It will also discuss the establishment of rigor during the data collection and ethical considerations in this research. 

3.2 Research Design
Research design is a blueprint for conducting a study with maximum control over the factors that may eventually interfere with the validity of the findings (Burns and Groove, 2003). It is a plan that describes how, when and where data are to be collected and analyzed. It is also the researcher's overall for answering the research question or testing the research hypothesis.

 This research will focus on the integration of the students with mental disabilities in grade 10 in the United Arab Emirates. This study will take up the structure of a descriptive study. It will also be both quantitative and qualitative and an exploratory study focusing on a particular context. 

3.3 Research Population 
Burns and Grove (2003) describe population as all the elements that meet the criteria for inclusion in a study. A maximum of two inclusive schools and exclusive educational programs institutes were selected to carry out the research. A sample of students was divided between the two types of institutes to sum to the total amount of three hundred participants. One hundred students were selected as students with metal disabilities participating in the inclusive education programs institution. The other one hundred students were selected from the institutions offering exclusive educational programs for students with mental disabilities. A selected hundred students participated both programs, inclusive and exclusive program of students with mental disabilities. Burns and Grove (2003) define eligibility criteria as "a list of characteristics that are required for the membership in the target population. The eligibility criteria included; 
Students with mental disabilities in inclusive educational programs.
Students with mental disabilities in executive education programs. 

3.4 Sampling techniques 
Purposive sampling was used in this study. Purposive sampling is "a method where researcher deliberately chooses who to include in the study based on their ability to provide necessary data (Polit et al., 2006). 

A sampling of the participants was done as follows: The researcher sought the aid of professionals in the intuition to identify recognized students in institutions offering exclusive education programs for students with mental disabilities and those in inclusive education programs for students with mental disabilities as potential participants. The professionals in these institutions were also approached for assistance to oversee the progress and the results of the research. 

The Possible participants were selected after the researcher pre-selected participants according to the eligibility criteria. ReserReser was elaborated to the participants who were on the shortlist, and they were asked personally if they wanted to take part in the research. The researcher then issued a questionnaire to the participants as respondents.

3.5 Data Collection and Analysis 
According to Polit (2006), a research instrument is "a tool used to collect data. Data was collected from answered filed questionnaires. Obtaining data from participants with different experience prevents information bias and thus increasing credibility regarding the information. 

3.6 Research Instruments  
In this study, the research instrument was the filled questionnaires. To ensure credibility, the closed research questions were only limited to identification of the respondent and the relativity of their experience to the research while the research questions were mainly open-ended to avoid guiding the respondent to particular answers. 
The questionnaire had two main parts; Collection of biographical data and Collection of data regarding the research objectives.  

3.7 Research Reliability and Dependability 
According to Polit et al. (2006), credibility refers to the confidence of the data. Validity exists when the research findings reflect the perceptions of the people under study. Internal validity is important in research, as researchers can demonstrate the reality of the participants through detailed description of the discussion. The researcher used prolonged involvement, persistent observation triangulation and peer debriefing to establish the credibility of the study. According to Polit et al. (2006), this refers to the stability of data over time and conditions. The researcher used inquiry audit to establish the reliability of the study. Inquiry audit: Inquiry audit refers to data and relevant supporting documents being scrutinized by an external reviewer. The supervisors of the research audited the research project.

3.8 Study Transferability. 
According to Holloway and Wheeler (2002), transferability means that findings of the research project can apply to similar situations or participants. The knowledge that was acquired in context will be applicable in another and researchers who research another context will be able to apply certain concepts that were originally developed. Transferability is similar to generalizability. The researcher provided a thick description of the setting, the participants as well as the method of data collection to establish transferability. 

3.9 Conclusion 
This chapter described the research methodology. The purpose of a research design is to maximize valid answers to a research question. This was achieved by using a nonexperimental, qualitative, exploratory approach that was contextual. The researcher was main data collection instrument. Data was collected using a questionnaire. Observing the principles of beneficence, human dignity, as well as justice, ensuring that the participants were morally and ethically protected. 
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